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	 As I finished my master’s degree in social work towards the end of 
last year, I reflected–as I often like to do–on how I got to this point in my 
career. It seemed appropriate to jot some thoughts down for myself; I 
thought perhaps the sharing of my own experiences and moreover, some 
of the themes of major learnings I derived from them, may be helpful to 
person-centred counselling and therapy students. I cannot ensure any-
one takes anything from this material, but maybe there is something of 
readers’ own experiences here which will resonate with them.  
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Just over a decade ago as of this publication, I had finished my associ-
ate’s degree (United States’ equivalent to the UK Diploma of Higher Edu-
cation) with the plan to transfer elsewhere for the remainder of my bach-
elor’s degree. But the matter of what subject I would finish my under-
graduate education in was one of great uncertainty, for I was reeling 
from the recognition that a career in meteorology–I had from the age of 
13 wanted to be a U.S. government weather forecaster and worked dili-
gently towards that goal through, often, challenging circumstances–was 
out of reach due to dyscalculia. While the day-to-day job does not, the 
coursework required of the degree itself requires extensive mathematical 
ability.  

	 I had, at the time, in the American weather community, been net-
working with communications-focused academics, and through various 
experiences and curiosities had discovered also that I was interested in 
anthropology and psychology. I took introductory college courses in both 
in the Spring of 2015, and a (regrettably named) ‘Abnormal Psychology’ 
class in the fall of that year. Alongside this, I had been mentoring a stu-
dent I worked with in a summer weather camp programme in 2014 
(wonderfully, in the 2010s, those were a thing across the country, 
sponsored by governmental and private entities!). I had been a student in 
four camp programmes and by that time was co-directing one (years 
later, the final programme I participated in as a learning facilitator was 
under my sole direction). The student, like myself, was on the autism 
spectrum, and as was the case for several other autistic learners we 
worked with over the years (as well as myself), quite passionate about 
meteorology.   

	 My philosophy on mentorship arose not only out of my own ex-
periences as a mentee during my teenage and early college years–I had 
what amounted to a highly student-centred meteorological internship–
but foremost from the epistemology of American children’s public televi-
sion host Fred Rogers (1928-2003). I have written about this at length 
elsewhere but growing up with Mister Rogers’ Neighborhood and Fred 
Rogers’ central message–‘there's only one person in the whole world like 
you, and I like you just the way you are’–was my first, albeit indirect ex-
posure to Carl Rogers and the person-centred approach. In 2015, I was 
re-introduced to Fred Rogers, by another mentor in meteorology who 
himself had been a viewer of Mister Rogers’ Neighborhood and someone 
who appreciated the ideas of its creator. And in the course of my bur-
geoning mentorship to various students, I had, through fledgling accept-
ance of the various aspects of my then autistic-ADHD-dyscalculic iden-
tity (was my re-immersion in Rogerian ideals and concepts empowering 
newfound unconditional positive self-regard? I’m inclined now to think 
so) decided to focus the rest of my bachelor’s degree on psychology.  
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	 I entered the core of those classes and quickly learned that I loved 
psychological research. Meteorological research had only modestly inter-
ested me as a teenager despite my having had professional conference 
presentations and a refereed publication before I even entered college, 
but human behaviour was fascinating! I would go on to publish 18 papers 
and oversee 43 conference presentations of research or advocacy materi-
al as an undergraduate, on a variety of topics including autism and 
stigma, mentorship, and mental health but mostly focused on the psy-
chology of weather and climate. I won 2 conference speaking awards and 
a research award. 

	 I, an autistic-ADHD person, advocated in the American weather 
community for the inclusion of neurodivergent people, worked at enhan-
cing communication practices to those with colour vision differences 
(something which meteorologists had not actively considered before; a 
surprise given that the colours used in weather data visualisation are 
those that people most often perceive differently in relation to ‘colour 
blindness’), and continued my involvement in student mentorship and 
professional development. I served on conference communications pan-
els, facilitated workshops, webinars, and trainings, and co-founded an 
organisational committee on inclusion for historically minoritised per-
sons in the weather community.   

	 I was, perhaps not surprisingly to Quarterly readers, unenthused 
by my mandated class–required as a ‘core’ educational topic–on ‘the 
psychology of learning’, where ‘learning’ was a stand-in for behavioural 
conditioning. Industrial-organisational psychology, despite the line of 
work I conducted into the workplace tendencies of meteorologists, was 
just not interesting despite my pre-course thinking on the contrary. But 
with its focus on neurodivergence, medicalised as it was, I loved anything 
under the ‘Abnormal Psychology’ umbrella, and social psychology was 
great (my research training was originally with an amazing social psycho-
logist who would go on to be my most prolific academic collaborator). 
And I–again, probably to no reader’s surprise given my pre-psychology 
mentorship history–very much enjoyed my classes on child and adoles-
cent development. By the end, I was oriented towards a PhD in either so-
cial or developmental psychology. Then, due to a registrar error, it came 
to light that I had missed a class just prior to graduation and needed one 
more. I chose personality psychology. And there, at long last I, as has of-
ten been said by contemporary readers of his work, ‘met’ Carl Rogers.  

	 Insatiably curious, I had always been one to go directly to the 
source of course material when I could. Typically, at least in classes 
where I could get away with this, rather than read textbooks I did my 
best to consume original thinking. In the context of personality, I wasn’t 
just going to read somebody’s interpretation of Freud, Jung, Adler, Hor-
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ney, or Rogers; I wasn’t going to read a summary on the ‘Big Five’ per-
sonality traits.  

	 Looking back, I can see now a desire within that tendency of mine 
to let the author(s) of a perspective speak it for themselves. So, naturally, 
I read a little bit of Freud and Jung and Adler and Horney–I wasn’t in-
terested, though some of their ideas have stuck with me–and I read 
Goldberg and Costa and McCrae, which incidentally informed my extens-
ive interest over the years in psychometrics and questionnaire validation. 
I had already had enough of B. F. Skinner in ‘psychology of learning’, so I 
skipped him. As for meeting Carl Rogers, I read On Becoming a Person 
first, and instantly connected. A Way of Being followed; and in the inter-
vening years have been lucky to acquire physical copies of Carl Rogers: 
Dialogues and Carl Rogers: The Quiet Revolutionary alongside Carl 
Rogers on Personal Power and Carl Rogers on Encounter Groups. I 
have a digital copy of Client-Centered Therapy. My reading of Rogers, 
however, for whatever reason, did not interest me in psychotherapy. His 
profession was immaterial at the time.  

	 I had received top marks in my single undergraduate interviewing 
and counselling class, but–due to misconceptions I had about the field–
could not see myself making a life of that work. I was still focused on 
academic researching and teaching. (Side note: The implication of my 
engagement with source material is that my exposure to and learning 
about person-centred ideas has been entirely experiential, self-contained 
insofar as I have generally not had peers thinking similarly, and against 
the prevailing tendencies of my various environments. It has been very 
piecemeal at times, certainly different to the experiences of colleagues I 
have come to know in the UK who often have, to varying extents, had en-
tire university degrees focused around person-centred thinking and 
therapeutic practice.) 

	 Still, having difficulty finding an interested supervisor for the PhD 
research I envisioned at the intersection of meteorology and psychology, 
my desire for academia was waning and within 6 months I was question-
ing the extent to which I thought I really didn’t want to be involved in a 
helping profession. After all, the protection of life and property from ex-
treme weather had, altruistically, been my driving motivation for met-
eorology. Then came another turning point when a mentee confronted 
some difficult life experiences. My primary means of support was to 
listen. (You may see, reader, where this is going.)  

	 I wasn’t quite conscious of this at the onset, but what occurred 
then, for a few months, was the facilitation of a relational space in which 
the student was able just to be… to communicate what needed to be said 
and to be heard empathically within that sharing. When I was at my fork 
stuck in the road reflecting on whether I wanted to be primarily an aca-
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demic or in a helping profession, really sitting with things and taking 
some time to correct my misconceptions of the field in order to make an 
informed decision, that mentorship experience was a significant influ-
ence in my shift to become a psychotherapist. After much consideration, 
the path I chose for entry into the field was clinical social work.  

	 Here, looking back, I can see a theme of trusting my own experi-
ence. It was, in fact, the work I had already done in the advocacy arena, 
as well as that I noticed I was following more social workers–therapists 
and general practitioners–than mental health counsellors on social me-
dia which really got me thinking about the differences across fields of 
study. A small detail, but–and here you can see my pattern recognition at 
work–one which made me question what I was apparently attracted to in 
social work that differed from mental health counselling perspectives. In 
the United States, social work is not just focused on matters of social 
care, case management, and safeguarding but therapy as well; while 
those and other areas, such as community work, underpin the field there 
is also a strong emphasis on both one-to-one and group-based therapeut-
ic work. Indeed, whereas mental health counselling is generally very in-
dividually focused with respect to its locating of “problems” within 
people, a major draw for me was social work’s person-in-environment 
and systemic-ecological perspectives that also strongly consider sociocul-
tural-relational-situational factors.  

	 I felt on the whole that it would empower me to be more person-
centred and broadly humanistic in my work than not. Somewhere, in this 
vein, it did not go unnoticed to me that social worker Jessie Taft was one 
of Rogers’ foremost influences, she being the one who introduced him to 
the ideas of Otto Rank and who took those ideas into the mainstream of 
the field. In addition to being early proponents to the professionalisation 
of social work as a legitimate field of professional practice in the United 
States Taft, along with her partner, sociologist Virginia Robinson, pion-
eered the ‘functional school’ of thought in American social work by which 
Rogers was inspired.  

	 While I have faced, at times, strong headwinds in that regard–and 
classmates, professors and course instructors, psychologists, and others 
who communicated in various ways that I, owing to my neurodivergence, 
could not be an effective therapist–I would say it has been generally pos-
sible to practice in the ways I wish. I was fortunate to retain to some de-
gree that freedom of choice when I entered into a new associate therapist 
position to start 2026 (although there are systemic and institutional be-
havioural health pressures I face daily in that work).  

	 During my initial PhD programme hunt, I had decided to stay at 
my university for a master’s in psychology. I was awarded an American 
Meteorological Society Graduate Fellowship, the purpose of which was to 
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cover my tuition and free me up to focus on course work and research. 
And I had planned a full programme of work in the psychology of weath-
er and climate (defining a new construct: the need for cognition about 
weather) alongside my academic studies.  

	 The money could not be shifted across degree programmes once it 
was awarded. So I stayed on, completed the degree, and produced a fur-
ther 6 conference presentations, 27 papers on various topics, and a book 
on the psychology of weather and climate which is presently in its third 
edition. At the same time, I volunteered as a crisis counsellor for some 
300-odd hours to gain preliminary experience in the mental health field 
and experientially ascertain whether I was indeed authentically inter-
ested in the work. Here was an interesting period. I say that now, for its 
eventual insight, but at the time I did not realise, being ‘in the system’ 
academically as I was and having always been curious and driven my 
whole life–passionate and fairly ambitious in my pursuits–just how 
much that output was driven by external demands on and conditionalit-
ies of regard relating to my time and worth and the perceptions I held 
about them.  

	 It was, especially, the recognition of those conditions of worth that 
empowered me to walk away during and especially towards the end of 
my social work degree from the intensive, 3- and 4-academic-projects-at-
a-time pacing I had set for myself and which I maintained at a high level 
while also pouring myself into coursework. I still enjoy scholarly writing, 
but now it is on my terms and at a pace I dictate.  

So, there is something there about setting boundaries, not just with oth-
ers but with oneself, and being honest with oneself about one’s true de-
sires and how one wants to spend what limited time is allotted in life. 
Trusting that we are all capable of making decisions and can flow from 
one moment to another, from one opportunity to the next, one topic to 
the next and perhaps back again–if we desire and choose to do so.  

	 Amidst these realisations, I finished the masters-level psychology 
programme, began teaching university psychology, and applied for and 
awaited the start of my social work degree (which, by then, I could not 
wait to get into; especially as I was shifting my thinking and prioritisa-
tion of research). I had three field placements, with a social care organ-
isation for mostly older disabled and neurodivergent adults considered 
‘intellectually disabled’; in a high school counselling context with teen-
agers; and a very small private psychotherapy practice where I worked 
virtually with adults across the lifespan. Each environment was very dif-
ferent from the rest and each not only tested my way of being in difficult 
contexts but allowed me to immerse myself in varied aspect of person-
centred practice; in the first instance I integrated Garry Prouty’s pre-
therapy contact reflections, in the second I leaned on active and engaged 
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listening in the school context, and in the third I drew on client-centred 
as well as emotion-focused and my own developing neuroaffirming views 
of person-centred practice.  

	 It is altogether different to work in private practice as opposed to a 
school setting; and even further afield from those experiences, in every 
sense, was my social care fieldwork. The co-workers and their myriad ex-
pectations and idiosyncratic ways of being; ethical guardrails and institu-
tional policies or lack thereof, depending on the situation; and vastly dis-
similar working contexts and needs of the people in each environment all 
contributed to reflection.  

	 Now, I work in a hybrid virtual and office-based group private 
practice context, not particularly specialised with respect to client popu-
lation or challenges of living, where external pressures have me, again, 
reflecting: Trained as a clinical generalist, I have historically embodied 
humanistic practice that is deeply attitudinally client-centred but prac-
tically pluralistic as institutional forces and, to some extent, beliefs about 
ways of working shaped by the environments in which I trained have 
pushed me in various ways towards subtle and outright directivity. I no-
tice more and more, however, an inner shift, a felt sense, propelling me 
towards practical client-centredness with a prioritisation of empathic 
understanding responses to the exclusion of other responses. Simply, 
while I am mindful of staying-with where the client wants to go in our 
work and honouring client requests for skills learning, psychological 
tools, and the like to the extent it is within my scope of practice to ethic-
ally do so, my strong desire to not want to dictate to others what to do 
naturally impacts the ways in which I respond and discomforts me when 
client situations call for more directive approaches. What this seeming 
deconstruction of my therapeutic pluralism means for my continuing 
practice remains to be seen.  

	 The through-line of all these experiences thus far–I feel, at least–
has been an openness within myself, a welcomeness to different ways of 
being and developing trust within myself both in the context of my own 
internal world and connecting with others. Most recently, that same self-
trust was doubly a guiding light when, offered the opportunity and seeing 
the door re-opening to me at the end of 2025, I entered into a PhD pro-
gramme that, by June of 2026, I would leave with the recognition that it 
was not serving where I am now in life.   

	 That constant evolution which has occurred within my personal 
process–as well as a deeper openness to that evolution–has felt vital, 
both in the sense that it has been crucial to my movement and in that it 
has lent a sense of energy to my endeavours. Rogers wrote of being in 
flux, that people are not just in-process but are continually shifting pro-
cesses in themselves.  My read on this has long been that we not only 
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change but are change itself if we so allow ourselves to be. I resonate 
strongly with this concept of organismic fluidity and have always tried, 
since my earliest days in meteorology, to remain open to possibilities and 
opportunities which may present themselves.      

	 While I view self-actualisation and Rogers’ conceptualisation of 
the ‘fully functioning person’ from a neurodivergence-affirming perspect-
ive–for me, that one’s ‘full functioning’ is not predetermined relative to 
any particular set of achieved characteristics but relative to innate capa-
cities of each person–in reflecting on what I’ve shared here, I do perceive 
a manifestation in my own life of many of the qualities Rogers wrote 
about with respect to ‘fully functioning’ persons: Openness to experience, 
a shaking off of conditions of worth in pursuit of autonomy and self-de-
termination, unconditional positive self-regard, trusting of my own ex-
perience, and a creative, curiosity-driven streak which has led me in 
many different directions in my professional as well as personal life.  

	 I do not have any particular ‘advice’ for readers on their own per-
son-centred journeys. Only the statement that where you are in your own 
process is perfectly understandable based on a consideration of where 
you have been. While many contextual factors play a part in influencing 
one’s circumstances, where any of us is located in life remains fluid and 
capable of changing–for good and bad. That has been perhaps my 
greatest person-centred learning. I wonder, reader, what your learnings 
will entail? 
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